In order to plan lessons that include effective instructional strategies, it is critical for teachers to be aware of student aptitudes, personality variables, learning strategies, interests, aspirations and talents. This paper presents a way for Russian teachers to improve their student's speaking abilities when learning foreign languages, called individualised resources, which are based on the concept of individualisation. Individualised resources are designed to help students to actively participate in the learning process, contribute to their productivity of learning and compensate for missing abilities when mastering foreign languages. In order to verify the effectiveness of this educational tool, qualitative and quantitative indicators were applied to experimental teaching. The findings illustrate how the approach enhanced the students' speaking abilities in terms of purposefulness, richness of speech content and logical progression of speech. We concluded that the students' mastering of these qualities, using individualized resources, did improve and that this type of training is sufficient to shape speaking skills when teaching English. 
Introduction
Generally, individualised teaching is recognized to be an essential response to a number of pedagogical challenges and problems currently discussed with regard to the effectiveness of teaching (Diamond 1975 , Kuzovlev 1997 , Passov 1998 , Bray& McClaskey 2015 . From the late 1990s, the notion of individualisation has become a guiding principle for educational reform in Russia. The concept of modernizing Russian education highlights the need to ensure differentiation and individualisation by using effective teaching methods, in particular for EFL learning.
Individualised learning is a method of teaching, in which content, instructional technology and the pace of learning are based upon the abilities and interests of each learner (Kuzovlev, 1997:15) . The principle of individualised learning has become an important aspect of teaching any school subject, and foreign languages in particular. Rogova maintains that Languages are more difficult than most subjects to learn because of the complex combination of skills and information required for language mastery, which is why it requires an individual approach (Rogova 1988:46) .
All learningis individual, and most importantly, human speech is individual as a product and a process of learning. Zimnaya (1978:109) contends that firstly, speech motivation is individual, i.e. different people react to different stimuli in different ways. Secondly, human speech is individual in terms of content and meaning, and in the way of expressing thoughts and formulating ideas.
However, existing resource kits for teaching English, although they are well developed, suffer significant disadvantages. They are designed for the 'average' student and cannot take into account individual characteristics of each student learning a foreign language. Therefore, the question arises: Is it possible to develop supplementary educational tools, which will correspond to individual characteristics and the needs of the students?
If teachers can develop and implement extra training tools, which take into account the individual and personal characteristics of students, such as the pace of progress, the abilities for foreign language acquisition, possible gaps in learning a foreign language, a personalized system of instruction, the way that teaching is structured and managed, the learning process will proceed more effectively.
In this paper, we argue that providing students with individualised learning resources will result in their active participation in the learning process, and contribute to their productivity when learning a foreign language. This paper describes individualised educational resources and showsthat they can be an effective educational tool in universities. Individualised educational resources are a special type of training tool designed for the individualization and personalization of the learning process. To be effective, student innate abilities for foreign language acquisition, their learning strategies and their personality in individual, pair and group work must all be taken into account.
The rest of this paper is organised as follows: first, the theoretical grounding for individualised resources will be reviewed. Second, the structure of individualised resources will be identified. Then, the interdependency of personal profile data and the content of individualised resources will be presented. The next section will describe the experiments and the qualitative and quantitative indicators, which were selected to verify the effectiveness of the resources. The final section outlines the results of the experiments and suggests future educational practices in Russian universities.
Literature review
Students collectively encompass a wide range of variables, including age, gender, intelligence, personality, learning style and previous learning experience, individual beliefs, attitudes, expectations, motivations and strategies for learning. This paper explores the notion of individualized resources, so for our research focuses on the following three areas:
-Aptitude -Learning strategies -Personality variables This section reviews the literature on student variables with respect to language learning and then examines the issues that arise from the literature particularly on creating individualized resources.
Aptitude and intelligence
Language aptitude is one the most significant factors which differentiate individuals. Carroll (1981) divides language aptitude into four components: phonemic coding ability (the capacity to identify distinct sounds and to code them for later retrieval), grammatical sensitivity (the ability to recognise the function of words in sentences), associative memory (the ability to learn associations between sounds and meanings and retain them) and inductive language learning ability (the ability to identify patterns in language use and to infer the rules that govern them). Skehan (1989) argues that Carroll's four components can be reduced to three: auditory ability, linguistic ability and memory ability. In his research, Skehan investigated successful and unsuccessful language students, and found that memory ability emerges as a key characteristic of outstanding language learners, more specifically in terms of its relevance to the 'coding, organisation, retrieval and use of existing information ' (1998: 285) . In this sense, language fluency is also seen as partly dependent on the role of memory in performance. In a later publication, Skehan (2002) suggests the need to relate different components of aptitude to four macro stages in language acquisition; noticing (e.g. phonemic coding and working memory), patterning (e.g. language analytic ability), controlling (memory retrieval processes) and lexicalising (e.g. memory abilities).
Sternberg& Grigorenko (2002:268) suggest that the theory of 'successful intelligence', that they have developed through general research on native-speaking students, may also be applicable to EFL learning. This theory distinguishes between three types of aptitude: analytical intelligence (i.e. the ability to analyse, compare and evaluate), creative intelligence (i.e. the ability to produce novel solutions to problems) and practical intelligence (i.e. the capacity to adapt to, to shape and to select environments suited to one's abilities).
O'Malley & Chamot (1993: 107) claim however, that while aptitude is generally assumed to be a fixed characteristic, it may be more adaptable to instruction than was originally anticipated. They find a close link between Carroll's four components of aptitude and language learning strategies, and propose that what has previously been defined as fixed aptitudes of learners may be redefined conceptually in terms of the strategies individuals use in learning situations. This has implications for pedagogic intervention, in terms of strategy training for language learners.
Learning Strategy
A Learning Strategy is a person's approach to learning and using information. Students use Learning Strategies to help them understand information and solve problems. Students who do not know how or do not use good learning strategies often learn passively and ultimately fail at university. Learning Strategy instruction focuses on making students more active learners by teaching them how to learn and how to use what they have learned to be successful. 2 A strategy is useful when: (a) the strategy relates well to the L2 task at hand, (b) the strategy fits the particular student's learning style, and (c) the student employs the strategy effectively and links it with other relevant strategies. Strategies that fulfil these conditions help students learn easier, faster and more enjoyably. Oxford (1990) was developing her Strategy Inventory for Language Learning (SILL), which uses factor analyses to group strategies into six categories. Oxford (1990) identified six major groups of L2 learning strategies:
1. Cognitive strategies enable the learner to manipulate the language material in direct ways, e.g., through reasoning, analysis, note taking, and synthesizing. 2. Meta-cognitive strategies (e.g., identifying one's own preferences and needs, planning, monitoring mistakes, and evaluating task success) are used to manage the learning process overall. 3. Memory-related strategies (e.g., acronyms, sound similarities, images, key words) help learners link one L2 item or concept with another but do not necessarily involve deep understanding. 4. Compensatory strategies (e.g., guessing from the context; circumlocution; and gestures and pause words) help make up for missing knowledge. 5. Affective strategies (e.g., identifying one's mood and anxiety level, talking about feelings, rewarding oneself, and using deep breathing or positive self-talk) help learners manage their emotions and motivation level. 6. Social strategies (e.g., asking questions, asking for clarification, asking for help, talking with a native-speaking conversation partner, and exploring cultural and social norms) enable the learner to learn via interaction with others and to understand the target culture.
Biggs' (1992) model exploits the probable connection between intrinsic motivation and deep strategies, in that he treats motivation in parallel with strategies, as indicated above. Ehrman (1996) points out, however, that students may not have the choice of using deep strategies, no matter what their motivation, because of a weak educational background, a lack of aptitude for learning, inexperience, or an inflexible learning style.
Thus, foreign language learning strategy instruction has had mixed results, as documented by Dörnyei (1995) and Oxford (2001) . One main reason for these mixed results might be that the diversity of student learning styles and needs was not systematically taken into account in the presentation of strategy instruction. As with any type of instruction, strategy instruction is more effective when adjusted for learning styles.
Personality variables
There are four main personality characteristics affecting foreign language learning discussed here: motivation, self-esteem, anxiety and engagement.
3.1Motivation
Motivation is one of the most important variables in language learning. Not surprisingly teachers recognize the importance of motivation, both with regard to the motivation which students bring to the language classroom (extrinsic motivation) and the motivation that is generated inside the classroom through the choice of instructional activities (intrinsic motivation).
'Motivation' is defined primarily in terms of 'motivational intensity' (i.e. the effort learners were prepared to make to learn a language and their persistence in learning). Learners might demonstrate particular orientations but be weakly or strongly motivated to achieve their goals (Gardner 1985) . Lambert & Gardner (1972) suggested that integrative motivation correlated most strongly with measures of L2 achievement but subsequent research has shown that in some teaching contexts (e.g. the Philippines or India) an instrumental motivation was more important. The extent to which each learner is prepared to pursue the learning goal (i.e. motivational intensity and perseverance) is important. Kormos & Dörnyei (2000) investigated motivation in relation to oral performance on an argumentative task. They report a significant correlation between individual students' willingness to communicate, their overall attitudes to the course and their attitudes to the particular task on the one hand and amount of speech produced on the other. This study suggests that task-based instruction needs to include consideration of individual differences.
Self-esteem
Many researchers claim that no successful learning activity can take place without some selfesteem and self-confidence. Coopersmith (1967) defines self-esteem as a personal judgment of worthiness,which is expressed in the attitudes that the individual holds towards himself/herself. Brodkey &Shore (1976) revealed that self-esteem appears to be an important variable in second language acquisition, particularly in view of cross-cultural factors of second language learning.
Heyde's Self-Esteem Study (1979) also concluded that self-esteem generated by the high involvement of teachers let to better results in second language acquisition. MacIntyre, Dörnyei, Clement, & Noels (1998) studied the role of self-confidences in their model of 'willingness to communicate' in a foreign language. Their results showed that a better ability to communicate did lead to more willingness to communicate. But as in case with many other individual factors, it is believed that high self-esteem alone cannot cause languagesuccess.
Anxiety and expectations
Anxiety can be treated as a 'conceptually distinct variable' (Horwitz, Horwitz &Cope 1986: 125) for high anxiety level reduce performance when learning a foreign language. Studies into anxiety in language learning have focused on 'a type of anxiety related specifically to language situations, termed 'language anxiety' (Gardner & MacIntyre 1993:5) , which includes selfperceptions, beliefs, feelings, and behaviours related to classroom language learning.
All learners come to their studies with their own particular beliefs, assumptions and expectations about the language learning process and themselves as learners. According to a survey done for the European Year of Languages 2001, 22% of the EU population do not learn languages because they believe they are 'not good' at them 3 .
Like motivation, there is a link between anxiety and proficiency levels, with anxiety levels being at their highest early on in language learning, and then declining as proficiency increases (Gardner &MacIntyre 1993: 6).
Engagement
Bray & McClaskey (2015) consider that the learners want to be engaged with the content and they want to learn more about something they are interested in. Engagement is the effective side of learning. Including what learners are interested in, have a talent in, or aspire to be. This can be what inspires them to learn something. The teacher should keep track of learners' aspirations, talents, interests, and passions. This will help define who they are as learners and how they learn best. If the teacher develops specific instructional and learning strategies it can bring better performance in foreign languages.
What is important about the study of individual differences is that it allows the teacher to explore how instruction can be adapted to take account of the person who is most involved, the actual learner.
Theoretical introduction to the interaction between individual differences and individualised resources
In order to enable the most learners possible to learn as much as they can, we need to give them every advantage, including individualised resources that enable students to start out in a relatively comfortable and stress-free way. This means giving students the opportunity to learn in their preferred styles, to employ different kinds of supports (verbal or visual), different kinds of instruction (reminders, memos, checklists), motivating task objective presentations and material teaching aids which match their interests and other personal variables.
In Figure 1 , we can see how each component of individualisation described above (i.e. aptitudes, learning strategies, and personality variables) is manifested in individualised resources. The structural components of individualised resources are: the task objective presentation that aims to motivate students for speech production; material teaching aids that create the informative and prompt basis for students' oral statements; instructions that demonstrate the sequence of task performances and aim to develop learning strategies; verbal and visual supports that may help students to produce statements, depending on individual aptitudes. Each of these components to a varying degree should contribute to the overall goal of teaching oral communication in a foreign language.
Figure 1: The relationship between individualisation and individualised resources
The teacher's awareness of students' personality variables could help the teacher to state the task objective presentation and to choose the right teaching aids that could be informative and prompting. Informative teaching aids may consist of a fragment or several fragments of text based on one idea, newspaper or magazine articles, letters, diaries, tables containing specific data, pictures, photos, illustrations, drawings, sketches, etc. Prompting teaching aids may include slogans, aphorisms and sayings, diagrams, charts, statistical data, symbols, posters and cartoons.
A teacher's awareness of their students' aptitudes is reflected in supports -verbal and visualthat allow the teacher to design individualised resources for students with a varied degree of speaking ability. Different kinds of supports help the students to cope effectively with the tasks.
Teacher's awareness of students' learning strategies is introduced in instructions, reminders, memos and checklists that describe the steps of performing the task. Instructions and prompts are especially important when the task is given for the first time. On the one hand, the regular use of instructions and prompts facilitates the students' ability to follow instructions, and on the other hand, along with the supports they may help less able students to operate together with the class.
Before the teacher starts designing the individualised card, they should make a student's personal profile and then analyse the aptitudes, learning strategies and personality variables obtained for each student. The next stage the teacher should determine the potential difficulties that they can acknowledge at different stages of a speaking task (in particular, what supports and instructions they may need, what material teaching aids will be the most effective in terms of calling communicative motivation).
Let us consider three different personal profiles of third year students (their names are Anton, Michael and Oksana) who study at the Faculty of Business Informatics at the Higher School of Economics (Moscow, Russia). It is essential to increase his communicative status by integrating him with other members of the group, working together to solve a problem. Provide him with more informative texts and ask him to present in front of the group. Encourage any success. Motivation can be enhanced by an emphasis on professional interests. Anxiety could be reduced by using mental techniques that make him feel confident to present the learning task.
Individualized Card (1) has been developed for Anton, and as a teaching aid it includes the informative text (recent information about the most popular coding languages of 2015) aimed to increase his motivation by relying on his professional interests. For support, he is given a logical plan to develop his ability to speak logically, and he was given instructions that could help him to overcome anxiety and shyness. Michael has average aptitude for foreign language learning. He has well developed auditory and memory abilities, abilities for recognition, analogy and understanding of syntactical structures and the ability to associate sounds with symbols. However, his language analytical ability and ability for anticipation need further development.
As teaching aids, the teacher should offer semantically incomplete texts, so the student can generate ideas based on incomplete content. As supports, the teacher should provide him with schematic grammatical rules.
Learning Strategies
Michael is good at visualising information for memory storage, guessing meanings by using available information and asking a teacher for explanation or help. He willingly works with peers to solve problems. Sometimes he has difficulties with placing a word or phrase in a meaningful language sequence and relating new information to other concepts in memory. It is essential to develop the ability to be a good conversation partner.
The teacher should offer instructions, which could help him to overcome his difficulties with contextualisation and elaboration, memos about making a plan for his oral statements and reminders about how to become a good conversational partner.
Personality variables
Michael's favourite subjects at HSE are Computer Engineering, Computer Networks and English. His hobbies are playing basketball and drawing. Professional interests include programming and data security methods. His communicative status in a group is not very high (as a preferable speech partner he was chosen by three group members). His motivation for learning a foreign language is more practical (instrumental motivation). He believes that he could make a better progress if he spends more time learning a foreign language.
The teacher should provide him with material resources focused on his professional interests that will keep his motivation at high level. It is possible to increase his communicative status by offering him some topics for discussion that will be of interest not only for him but for other learners in the group. Appoint the students who chose Michael as a speech partner to be his class partner for oral communications.
Individualised Card (2) has been designed for Michael. As a teaching aid, a bubble chart has been chosen (because visualisation is his preferable way of receiving information) and some facts about the most popular coding languages of 2015 aimed to maintain his motivation at a high level by relying on his professional interests. As a support, he is provided with a plan to overcome contextualisation gaps, and in order to develop the ability to be a good conversation partner, he is given a memo that will remind him of some basic rules. Oksana has a high aptitude for language learning. Her language analytic ability, auditory ability, grammatical sensitivity and memory abilities are well developed. However, she has to develop the ability to communicate her feelings and emotions in the foreign language.
As supports, the teacher should offer emotional and evaluative words. Teaching aids should include informative and meaningful texts which are semantically incomplete, visual means like illustrations, photographs and pictures which are able to involve her emotionally.
Learning Strategies
Oksana can use cognitive and meta-cognitive strategies rather well. Her social and effective strategies like working with peers and keeping the conversation going with one or more speech partners need further development.
The teacher should provide her with instructions on how to become a good conversational partner, and how to work in pairs.
Personality variables
Oksana's favourite subjects at HSE are Linear Algebra and English. Her hobbies are playing the guitar and collecting posters. Professional interests include programming and developing new applications for smart phones. Her communicative status in a group is high (as a preferable speech partner she was chosen by seven group members). Her motivation for learning English is integrative (social and emotional). She is willing to put in a lot of effort to learn a foreign language. She believes that a foreign language will be very helpful for her future studies and career.
To help her, Oksana should use the foreign language to meet her extracurricular interests. The emphasis should be on personal and professional interests to maintain a high level of interest. In pairs, she could assist less able students, because teaching is a great way to learn.
Individualised Card (3) has been designed for Oksana. Relying on her professional interests, she is given some prompts and questions (as a teaching aid) that should become a framework for her conversation with a partner. As supports, she is offered a set of words and expressions to develop an ability to speak emotionally and to keep a conversation going. As instructions, she is offered some tips about working in pairs, which may help her to become a good conversational partner Therefore, it should be noted that individualised resources could be an effective learning tool, if they are adequately and consistently used in a series of lessons. When developing the components of individualised handouts, the teacher should take into account the students' aptitudes, learning styles and personality variables. Indeed, a lot depends on how well the students are able to take advantage of using the individualised cards.
Methods
The aim of the experimental training is to prove that individualised resources are an appropriate tool to enhance the students' speaking abilities in terms of the purposefulness of their speech, the richness of its content and the way of logical progression of their speech. This includes the focused and consistent implementation of individualised resources, which consider students' individual personality traits and improve their quality of verbal expressions.
Data sample and experimental phase
Experimental teaching, using individualized resources was conducted at the Moscow Higher School of Economics, while teaching English for Specific Purposes (ESP) course to 38 students from the faculty of Business Informatics. There were 16 students in the experimental group and 16 students in the control group. The experimental phase lasted for four months and in total took 72 academic hours (1 academic hour equals 45mins).
The topic for experimental training was the 'The role of the internet in the modern world', which included the following questions for discussion: What is the internet? What is computermediated communication? How do you create a website? How does your web browser find the page you want? What computer codes are used for creating a web site? What is HTML? How can you evaluate websites? How can you become a web-site designer?
For the experiment, a range of teaching aids were selected, such as newspaper and magazine articles, fragments or several fragments of text based on one idea, tables containing specific data, photos, illustrations, diagrams, charts and statistical data. The students were provided with individualized materials designed for their learning needs and considering their aptitudes, learning strategies and personality variables.
In the experimental training, the students' answers were tape recorded, then written down and analysed. In total, 570 statements were analysed according to qualities of the students' speaking ability such as purposefulness, richness of content and logical progression of speech. These traits were considered to be the most difficult for students to achieve and made the teaching process more problematic.
The experimental training was conducted in three stages: 1) Preliminary stage that determined the initial level of students' speaking ability. 2) Intermediate stage where the changes in students' speaking ability during the process of using the individualized resources was followed 3) Final stage, which reported the results of the experimental training.
Data qualification and evaluation
Purposefulness was measured by the relationship of the phrases 'working' for purpose goal, to the total number of phrases completed semantically. Introductory phrases that provided a transition to the main idea of their statements were taken into account as well. When determining purposefulness, every phrase was considered in the context of their statements. Thus, the total number of phrases in the students' statements was taken as 100%, and the number of phrases which were considered to be 'working' towards the goal was determined as a percentage of the total number of phrases.
The richness of speech content is understood as the intensity of the oral statement's information. The richness of content index/indicator for every statement was calculated using a formula implemented by Morskaya (1972: 162) . The main idea of a sentence which was expressed by a subject (noun) and a predicate was equated to a 'unit of information'.
Any additions and clarifications were estimated at 0.5 of a 'unit of information'. Clauses were evaluated as separate sentences. If a subject or a predicate was expressed by homogeneous parts of speech (e.g. C++, Java, HTML) all of them were each assigned a unit of 0.5, but the first word was not. For example, in a sentence "C++, Java, HTML are high-level computer languages" the total unit of information would be 1.0.
Incomplete phrases, sentences distorting the facts, repetitions and phrases that did not contribute to solving the communicative task were not taken into account.
Therefore, oral expressions which were in accordance with the task objective directly characterized the richness of the context and indirectly reflected the development of certain qualities of speaking ability such as productivity, persuasiveness and emotion.
Theway of logical progression of speechwas defined as the logical progression of statements in the student's discussion, where a clear introductory sentence followed by explanations and conclusions could be identified. The unit of measurement was determined as follows: for the opening phrase, the speaker received 1 point, for every phrase that logically followed on, they would receive one extra point. Therefore, correct statement of the two phrases is worth 3 points (1 + 2), the statement of five phrases is 15 points (1 + 2 + 3 + 4 + 5). If the logical sequence is disrupted, the following phrase was estimated at 1 point, the next at 2 etc. For the concluding phrase that summarized the oral statement, the speaker was given one additional point. The use of compound sentences was marked with one point for every clause. Points were not given for repetitions and paraphrasing the same ideas.
This counting technique was based on the understanding of consistency as a logical sequence of phrases which are fluently said to reveal the main idea of the statement. Therefore, the index of consistency also served as indirect evidence for qualities of speaking ability such as the richness of context and purposefulness.
Then, the students' results before, during and after the experimental teaching intervention were analysed and compared against each other using the growth index, to see whether the experimental teaching would improve their quality of speech.
Results
The findings of this research illustrate how the intervention enhanced the students' speaking abilities in terms of their purposefulness, richness of speech content and speech progression.The data obtained during the experimental training is indicated below. Table 4 , column '1' indicates the number of phrases in the statements, which were completed semantically. Column '2' indicates the number of phrases in the statements, which were 'working' towards the overall goal. Column '3' indicates the proportion of purposeful phrases to the total number of phrases (in %).
In the control group, where the teacher did not use any individualized resources, it is clear that almost no changes occur, and the growth of purposefulness is 1.2% at the final stage.
The results of the intervention stage shows that the students' performance improved compared to the results of the preliminary stage, which may have occurred because the task objective, support and instructions in the individualised materials were all used.
The number of phrases that invited discussion with an interlocutor and therefore facilitated the students' speaking activity markedly increased: I think that, I'm not sure that, as far as I know, there's no denying that, no way! The 10% increase in the final stage of the experimental group demonstrates that students are able to build purposeful statements when they communicate. When analysing the data from Table 5 , we can see that the control group's growth index is only 6.5%, which is markedly lower than for the experimental group, which used the intervention.
As for the experimental group, the variety of material and operating tools, which were offered to the students, allowed them to make significant progress in learning how to vary the richness of their speech. The proportion of growth for the experimental group was 73%. This could be because teaching aids for experimental training are highly informative and aimed at their professional interests.
The review of the students' answers in the experimental group revealed that their speech patterns in the final stage, compared to the preliminary stage, were characterised by a higher degree of argumentation and relevance.
Thus, the data show the effectiveness of individualised resources as a way of shaping student's vocabulary. Table 6 indicates that the average growth rate of the learning the way of logical progression of speech in control group is 51%. It is assumed that the impetus for this could be the systematic use of the supports and instructions, which aimed to develop the students' ability to express themselves more logically.
In the control group, there is a minor increase in the development of speech progress, and the index of growth is 5 %. This can be explained by the fact that the teacher from time to time assigned tasks, which aimed to develop the students' logical ability, although this was insufficient.
Over the period of experimental training, the students learned to expand their ideas gradually, to avoid repetition. Moreover, the number of clauses and summarising phrases increased as did the overall number of phrases in the statement. In Table 7 , we can see an overview of the indicators in the experimental group as compared to the control group. Overall, in the control group, there is no significant growth of any indicator. The exceptions are the richness of speech, where we can see a 7% increase due to the quality of teaching aids which were specially prepared for the experimental training.
The ratio of the average growth of indicators in the control and the experimental groups for purposefulness is 8.75, for the richness of speech it is 12 and in for speech progression it is 10.3.
After comparing the data from the experimental and control group, it can be concluded that if teachers do not search for adequate ways to work on the development of their students' speaking skills, then they cannot expect high indicators of their oral speech performance.
Discussion
The results of the research showed that after using individualised resources in the experimental group, the quality of verbal expressions significantly increased and the students' speaking abilities, particularly in terms of the purposefulness of their speech, the richness of its content and their logical speech progression also enhanced.
The final stage of the experiment showed that the students' performance improved compared to the results of the preliminary stage, which may have occurred due to the use of the task objective, supports and instructions in the individualised materials. Moreover, the variety of material and prompts, which were offered to the students allowed them to make significant progress in learning.
In the process of intervention, the students demonstrated an ability to relate to the facts and events presented using their own personal experience, interests and abilities. Structurally, the texts offer a model for future statements that the students will make. The task objective presentation aimed to motivate students to produce their own speeches. The verbal and visual supports help students to develop their recall abilities and to organise their speech more productively, using a variety of words and expressions. The instructions help them to perform their tasks more effectively and logically and develop the students' learning strategies.
There are two factors, which mean that additional training tools are required; first, a focus on the fact that the student body is comprised of diverse individuals, and second, the demand for personalised curricular materials to satisfy the needs of each student. (Bray & McClashey, 2015) Within the context of this study, a solution has been found using the individualised handouts as an extra training tool for the development of students' speaking skills. However, it can only be an effective tool if it meets the following six criteria: a. Individualisation: the idea of individualisation must provide the theoretical grounding for the individualised resources, where the content and instructional technology of learning are based upon the aptitudes, learning strategies and personality variables of each student. b. Resources: each component of individualisation should be manifested in individualised resources (i.e. aptitudes should be represented by verbal and visual supports, learning strategies should be indicated by instructions and personality variables by the presentation of task objective and teaching materials). c. Process: the tactics of individualisation described in the student's personal profile should determine the content of these components. d. Components: the structural components of the individualised resources should be the presentation of the task objective, material teaching aids, instructions and supports. Each of these components to a varying degree should contribute to the overall goal of teaching oral communication in a foreign language. e. Consistency: in order to be an effective learning tool, individualised resources should be adequately and consistently used in a series of lessons, rather than in isolated sessions. f. Accessibility: The students must be taught to make use of the individualised resources, so that they achieve the maximum potential from them.
Following these criteria, the teachers create individualised resources, which could be an effective learning tool, if they are adequately and consistently used in a series of lessons.
Limitations of the current work
There are some potential limitations in this study, which would affect the interpretations of the data.
First, it is time consuming to create a personal profile and individualised cards for every student. Each student is different and the teacher must be aware of their individual differences. However, in order to reduce the amount of work that the teacher will have to do, a personal profile, which includes language aptitude, learning strategies and personality variables could be created by the students at home, with guidance from their teacher and possibly their parents. This would be a very powerful tool because it helps the students to evaluate themselves and how they learn. This will save much more time for the teacher when making the individualised cards, and be very helpful for the students' further development. Another way to overcome this limitation could be to build a team of co-teachers and as a team work on collecting a database of teaching aids, and share them to create cards, which match the individual students' needs.
Second, the sample size is quite small. Thirty-eight students were involved in the experiment, as the author of the research was working alone and it was not possible to find other universities that were prepared to use the intervention. The sample size should be expanded by engaging other teachers who are ready to try the intervention in order to achieve better results in teaching a foreign language. We are already beginning to explore these possibilities with our colleagues at the Higher School of Economics.
Third, the study is limited to university students, not high school students or working professionals who study modern languages for business. Further study is required with the participation of high school students and business clients to obtain more data about the effectiveness of the intervention in different educational environments.
Further work
Although the results presented here have demonstrated the efficiency of individualised resources, it could be further developed in a number of ways.
First, future studies should address the different ways of modifying individualised resources, particularly for pair and group work, and for different types of verbal expression (e.g. monologues, dialogue, group discussion) as well as the content of individualised handouts. A more detailed elaboration of all the structural components of individualised resources could be a good contribution to this research.
Second, the results above indicate that it might be worthwhile to selectively repeat the study in rural schools in Russia, but before this, the study should be well adapted and modified to the needs of teachers and students in large cities. In order to make this intervention more attractive to rural schools it could be incorporated in the secondary school curriculum and it must have the local support of the teaching staff.
Third, further investigation with a larger sample size and perhaps with a different study body such as high school students or working professionals, would be interesting to consider. This would lead to a wider range of data and allow the development of new types of individualised resources for different age groups and different needs. This would offer a better impression of the overall performance of the individualised resources, and allow a comparison between the results of different groups of students.
Conclusion
In Russia, until the 1990s, the predominant instructional materials were printed textbooks and worksheets, which were fixed and inflexible. Since there were no obvious alternatives, the students became accustomed to only one method of learning. This has started to change with the advent of computer technology and influences from other countries on the educational system. However, creativity is still lacking in most Russian schools across the country.
Therefore, these individualised resources offer a creative alternative to the existing dry methods of teaching. They are based on the diversity of all students and can be adapted to a variety of their specific needs and the ways in which they learn best.
The original general hypothesis stated that if teachers can develop and implement extra training tools, that take into account the individual and personal characteristics of students, then their learning process is likely to develop more effectively. It should be noted that the findings of this research illustrate how the approach enhanced the students' speaking abilities, particularly their purposefulness, richness of content and way of logically progressing their speech. It could be concluded that the students' acquisition of these qualities, using the individualised resources, did improve and that this type of training is sufficient to shape speaking skills when teaching English. Thus, the experiment has found some evidence to support the hypothesis and contributes to an analysis of the individualised approach in teaching English as a foreign language in Russia.
